As market logic moulds
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treatment and therapy
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reality – or an anƟ-pedagogy, to be more precise. The reversed use of chairs as
a means to obstruct the reproducƟon of an evermore corporate educaƟonal
system is a start, but perhaps it is Ɵme simply to leave these insƟtuƟons altogether.

In 1962, a group of people at the Gorizia Mental Hospital in northern Italy
began dismantling the fence that surrounded the insƟtuƟon. Footage from a
documentary by the Italian lm-maker Sergio Zavoli shows what appears to be
paƟents and staī cuƫng and pulling down secƟons of the high metal fence – a
fence built with the clear purpose to both demarcate a specic area of a building and to keep people from geƫng over it. Signicantly, we see the fence that
dened the boundary of the hospital being dismantled from inside the compound, and the faces of those pulling each segment of it to the ground express
relief, even joy. In Italian, the voiceover of the lm describes the acƟon:

1) Gilles Deleuze, ‘Postscript on the SocieƟes of Control’, October, Vol.59 (Winter, 1992), pp.3-7.

In November 1962, the psychiatric team directed by Dr Franco Basaglia opened
up the rst ward of the hospital and inaugurated a therapeuƟc community.
Hospital life will be regulated by ward assemblies and by general assemblies.
The paƟents are regaining a human and social role, as they get to take care of
themselves and their existence through an ongoing communicaƟon with the
people treaƟng them. Once the prison-like nature of the insƟtuƟon has been
abolished, the nature of its ideology can be studied.
Dr Franco Basaglia had been made director of the Gorizia Mental Hospital the
previous year. He iniƟated the demoliƟon of the containment structure devised to keep the paƟents inside the hospital which had, according to the new
director, operated more like a prison camp than a place intended for treatment
and care. The fence was not just there for the sake of the paƟents; it existed to
protect society from the insane and insanity. Now the fence was coming down.
Basaglia and his colleagues were important consƟtuent parts of a broader and
diverse movement that was developing across Europe in the early 1960s. This
movement called for ‘the deinsƟtuƟonalisaƟon’ of mental hospitals, as well as
other societal insƟtuƟons characterisƟc of western industrial socieƟes at the
Ɵme. When rst introduced to the work dynamic at the Gorizia Mental Hospital – determined by a strict and inexible organisaƟonal structure – the cruelty
of it had shocked Basaglia. Doctors, nurses, other staī members and paƟents
had xed and staƟc posiƟons within an extremely hierarchical and authoritarian command structure. The treatment of the paƟents was characterised by
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In staƟng that there were two kinds of psychiatry – one for the rich and one for
the poor, Dr. Franco Basaglia foresaw today’s biggest issue in educaƟon. At the
Ɵme, he rejected any demands for reform, and his analysis led to a call for ‘The
DestrucƟon of the Mental Hospital as a place for insƟtuƟonalisaƟon’. Joseph
Berke’s analysis of the state-sancƟoned university, which led to the establishment of London’s AnƟuniversity was radically similar:
The schools and universiƟes are dead. They must be destroyed and rebuilt in
our own terms. These senƟments reect the growing belief of students and
teachers all over Europe and the United States as they strip aside the academic
pretensions from their ‘insƟtuƟons of higher learning’ and see them for what
they are – rigid training schools for the operaƟon and expansion of reacƟonary
government, business, and military bureaucracies.
AdmiƩedly, it is diĸcult to compare the socioeconomic contexts of 1960s UK
and Italy with the present condiƟons of the globalised economy. One could
quesƟon what the subsequent deinsƟtuƟonalisaƟon of the mental hospitals
across the western world has led to, beyond oīering the neoliberal ideologists
of the 1980s an easy way to cut down public expenses on mental health. But
on an insƟtuƟonal level, one could also ask what present day corporate educaƟonal insƟtuƟons are doing to our bodies and by extension, to society, and
whether there are any good arguments that back a struggle for the reform of
an increasingly coercive, exploitaƟve and class-based educaƟonal system? By
aƩending present day neoliberal schools we reproduce a system that is not offering anything other than the discipline of the market. Already in the Wages
for Students campaign of the mid-1970s in the US, this role of the university as
an integral part of the assembly line of the capitalist factory was pointed out.
In the Wages for Student pamphlet of 1975 it is put as follows:

connement and violence. Basaglia compared the condiƟons of the paƟents
he met at the hospital to the descripƟon of concentraƟon camp condiƟons he
had read about in Primo Levi’s accounts of his bare survival as a prisoner during the Second World War. The paƟents were robbed of everything including
their humanity. Tied down to their beds and induced into medical coma at the
doctors’ discreƟon – they were treated as non-humans, isolated and encaged
behind a system of locked doors and high fences that dened the culture of the
insƟtuƟon. For Basaglia the insƟtuƟonalisaƟon he met at the Gorizia Hospital
was mirrored by a society that felt obliged to exclude and imprison ‘unproducƟve’ subjects as a means to protect and stabilise its own social relaƟons
and mode of producƟon. In this context, people being insƟtuƟonalised and
undergoing connement were dispossessed to a degree where nothing was
leŌ except their bare life. Basaglia and his group set out to destroy this violent
insƟtuƟonal system.

Like all capitalisƟc insƟtuƟons, schools are factories. Grading and tracking are
ways of measuring our producƟvity within the school-factory. Not only are
we trained to take our future ‘posiƟon in society’ but we are also being programmed to go to our ‘proper place’. The school-factory is an essenƟal step in
the selecƟon process that will send some to sweep the streets and some to
supervise the sweepers.

InsƟtuƟons subtend a mode of producƟon that relates to the specic structure
of society, they reproduce society. InsƟtuƟonal modes of producƟon enforce
certain hierarchies and reproduce certain subjecƟviƟes within these hierarchies: doctor, teacher, student, paƟent, convict, guard, soldier, commander,
judge, policeman, criminal, and so on. InsƟtuƟons in a capitalist world reproduce capitalist society and capitalist subjecƟviƟes. When capital enters a phase
characterised by a crisis of accumulaƟon, it is not just followed by a crisis of
social reproducƟon: the crisis of capitalist accumulaƟon and the crisis of social
reproducƟon are two sides of the same coin. This is due to the destrucƟve social consequences of the restructuring of capitalist producƟon that in popular
terms is called a crisis, but viewed from the point of view of capital is simply
healthy maintenance. The concrete and palpable crisis – the real crisis – is the
social crisis of reproducƟon that is deeply integrated in the readjustment of
capitalist producƟon: public spending cuts, and the privaƟsaƟon (in the widest sense of the word) of health services, welfare, schools, universiƟes, care
homes, and so on. The exact relaƟon and the interconnecƟons between producƟon and reproducƟon are contested quesƟons, especially in the present
post-industrial situaƟon where producƟon and reproducƟon are becoming
ever harder to disƟnguish, but, broadly speaking, insƟtuƟons are situated on
the reproducƟve side of this balance.

Maybe it is Ɵme to push for deinsƟtuƟonalisaƟon once more in the radical
sense of the concept that Basaglia and Berke put into pracƟce. An ‘educaƟon
against educaƟon’ that strives for student controlled learning communiƟes to
be developed elsewhere consƟtuƟng a radical pedagogy towards a new social

There are structural similariƟes and interconnecƟons between various forms
of insƟtuƟonal producƟon within educaƟon, health, law and order, urban planning, etc. The struggles catalysed within these insƟtuƟons under the crises of
capital can be related to, and are ulƟmately taking place along similar histori-

cal fault lines. That is why I think there is much to learn from the struggles
within mental and educaƟonal insƟtuƟons in the 1960s and the struggles going on today within insƟtuƟonal social reproducƟon, signicantly within the
educaƟonal eld, the restructuring of which I have been following for some
Ɵme. What has especially drawn my aƩenƟon are the most radical currents
within this struggle in the 1960s, the anƟ-insƟtuƟonal movement that fought
for the dismantlement and ulƟmate destrucƟon of the outdated and violent
insƟtuƟons of their Ɵmes. Theirs was not a call for reform; they considered the
only way ahead was to leave these sites of social reproducƟon altogether and,
through experimentaƟon and improvisaƟon, open the way towards the formaƟon of truly democraƟc and new insƟtuƟonal structures.

DeinsƟtuƟonalisaƟon: Two Experiments
In a speech at the 1964 First InternaƟonal Congress of Social Psychiatry in London, Basaglia quoted from the 1925 manifesto of the revoluƟonary surrealists
to aƩack the directors and doctors working in mental insƟtuƟons and their
relaƟonship to paƟents:
Tomorrow morning, at visiƟng Ɵme, when without any lexicon you try to communicate with these men, you will be able to remember and recognise that, in
comparison with them, you are superior in only one way: force.
The Ɵtle of Basaglia’s speech was ‘The destrucƟon of the mental hospital as
a place of insƟtuƟonalisaƟon: thoughts caused by personal experience with
the open-door system and part-Ɵme service’. By dismantling the fence around
of the hospital in 1962, Basaglia hoped to iniƟate the process of developing a
new lexicon of madness. Acknowledging the many unknowns of deinsƟtuƟonalisaƟon, the development of the missing lexicon highlighted by the surrealists
could only be developed through an experimental process: the fragile, stuƩering language implied in not knowing what would happen when the fences of
the hospital were taken down.
For Basaglia the culture he met at the hospital in Gorizia wasn’t only a manifestaƟon of the violence of a sovereign state, it was also the manifestaƟon of

Chairs aƩached to a school fence, signifying the school is en toma (occupied), Chile
2011. Retrieved from hƩp://treychile2011.wordpress.com, 2012

The images of Chilean student protests have made me reect on how insƟtuƟons are always organising our bodies, making them stay behind fences; making them sit in certain posiƟons on chairs in the auditorium; making them get
out of bed and go to school in the mornings; keeping them xed and conned
in the straitjacket inside the mental insƟtuƟon; this is the way insƟtuƟons are
constantly moulding and remoulding our bodies throughout our lives. What
we see in recent developments – which has become evident as students have
reacted across the globe, in Montreal, in SanƟago, in Cali, in London – is a more
subtle but sƟll uniform treatment of bodies dened by the interests of capital.
The biopoliƟcal moulding of bodies integrated with a crude sorƟng mechanism determined by economic powers and class has become an increasingly
transparent and evident worldwide process. What was formerly a part of social
reproducƟon has become an important aspect of capitalist producƟon, turning
it into an expanding site of accumulaƟon. This is perhaps the main structural
change from the insƟtuƟonal landscape of the 1960s. There is nothing surprising to this, but yet more people, even within the middle class bracket, are feeling the innate sorƟng mechanisms imposed by the insƟtuƟonal producƟon of
today as they enter the educaƟonal system.

Leaving and Learning
These radical strategies of deinsƟtuƟonalisaƟon could be applied to a contemporary insƟtuƟonal context. Recently, a friend of mine showed me images from
the widespread student protests that have gone on in Chile since 2011. The anger and frustraƟon expressed by students arises from the social and economic
exclusion brought about by years of increasingly neoliberal privaƟsaƟon policies within the educaƟonal system. From this, a two-Ɵer educaƟonal system
has developed: one for the rich and one for the poor. These protests are not
due to a recent wave of privaƟsaƟon as seen in Europe; the Chilean educaƟonal system has been heavily privaƟsed for decades, especially through the
targeted aƩack on public educaƟon during the Pinochet dictatorship. Instead,
these protesters ght against the consequences of privaƟsaƟon. They demand
free educaƟon for all.
PrivaƟsaƟon of educaƟon in Chile and elsewhere has far-reaching social consequences. On a general level, universiƟes are becoming increasingly privaƟsed
and corporaƟsed as wildly branching industries that serve economic interests
not only in relaƟon to the educaƟon of the students, but also in relaƟon to
research, student credit services, workforce qualicaƟons and urban development. All this is sƟll mediated by a state that facilitates and supports a freemarket dynamic inherent to its development. The consequences are felt by
students in their daily life: their social futures are being privaƟsed as they become increasingly responsible, on an individual level, for the socioeconomic
sustainability of their educaƟon in terms of employability in the labour market
and management of the debts imposed by university fees.
PrivaƟsaƟon in Chile has occurred on all levels – not just in the area of higher
educaƟon. In high school, students also ght against the capitalisaƟon of educaƟon and degeneraƟon of public insƟtuƟons. The images I was shown were
from high school occupaƟons, mostly in SanƟago, where pupils had forƟed
the fences of their schools with chairs from classrooms. The images depict
chairs toppled upside down so that legs become spikes to make the already
heavy metal fences look even more threatening. It is as if they are warding
oī any menace of the outside world that wants to storm the compounds of
the schools – a desperate aƩempt to avoid the total aboliƟon of public educaƟon. Other images show how chairs are used by university students to build
barricades to hinder access of the authoriƟes into the occupied educaƟonal
insƟtuƟons.

the violence of a class society. The dismantling of the fence was in this sense
also an aƩack on a society that had created ‘two disƟnct kinds of psychiatry’,
one for the poor and one for the rich. The paƟents conned within the hospital
were mainly of a less privileged background. In his analysis Basaglia situated
the insƟtuƟon in an intersecƟon between Marx’s class society and Foucault’s
disciplinary society.
Across Europe during the early 1960s, the movement for deinsƟtuƟonalisaƟon
unfolded in diverse ways. By 1962, one year aŌer Basaglia’s takeover in Gorizia, some parƟcularly radical iniƟaƟves came to light: one in Scotland, where
Dr Maxwell Jones was director of the Dingleton Mental Hospital, and another
in England at the Shenley Mental Hospital, where Dr David Cooper had established Villa 21. The Dingleton Hospital had implemented an open-door policy
for more than a decade. This, combined with Maxwell Jones’ goal of integrating care into the wider community, opened new perspecƟves. Basaglia and
his colleagues were aware of these strategies and were discussing Jones’ texts
on community care. The iniƟal step was to take down the fence and open the
locked doors and gates of the mental hospital. The next step was to dismantle the authoritarian command structure that had unƟl then regulated the paƟents and ensured their connement. For Jones, the authoritarian command
structure of the mental hospital was not only reproduced in relaƟonships with
paƟents, but on all levels of the insƟtuƟon. This culture had to be challenged
and changed. He believed it was necessary to develop new structures and rouƟnes of decision-making capable of transforming the way agency worked on
every organisaƟonal level. Jones proposed a commiƩee structure for doctors,
nurses and other staī with high degrees of autonomy in relaƟon to his own posiƟon as hospital director. At Shenley Mental Hospital, David Cooper’s method
for Villa 21 was more improvised and directly anƟ-authoritarian. Here, doctors
and nurses were asked to take oī their white uniforms, and decisions were
made in daily community meeƟngs that included all paƟents and ward staī.
For Basaglia there was no space for reform; the ulƟmate aim of the insƟtuƟonal experiments he and his colleagues had iniƟated was the destrucƟon of
mental hospitals all together. In the 1968 book L’isƟtuzione negata (The InsƟtuƟon Negated), Basaglia and his group criƟcised Maxwell Jones for working
only towards a reform of the system. This would just be ‘a belated adapƟon of
modaliƟes of social control of pathological behaviour to the methods of producƟon perfected over the last 40 years by sociologists and technicians of mass
communicaƟon’ and eventually integraƟng the mentally ill into the ‘ideal of
the panorganisaƟon of neocapitalist society’. The criƟque by Basaglia and his

colleagues was based on their suspicion of insƟtuƟonal reform as a mere vehicle for the renewal of the system. For them, reform would in the end only reproduce insƟtuƟonal power and, thus, class power in a diīerent way. A system
where disciplinary violence is subsƟtuted by more exible and transformaƟve
modes of control would basically maintain the insƟtuƟon at the intersecƟon
of class society and disciplinary society. A reform scheme means a broader
social control takes over where the restricted discipline of connement leŌ oī,
shiŌing the visible borders while reaĸrming the same repressive logic. Gilles
Deleuze describes the potenƟal problems of this historical transiƟon from a
disciplinarian social model to one of control in his well known text ‘Postscript
to the Society of Control’ (1990):

The process of pushing for a deinsƟtuƟonalisaƟon of the AnƟuniversity eventually led to a slow erasure of its original structure; the project dissolved into
surrounding social organisaƟons and vice versa. In spring 1968, the AnƟuniversity had turned into a commune where many of the students integrated
living, learning, educaƟon and the everyday in one space. The course structure
was dismantled, and by 1968 the building in Shoreditch had been given up. An
announcement was made in the underground paper InternaƟonal Times (IT)
with a rather crypƟc but telling ‘message from nowhere’: ‘The AnƟuniversity
is dead. Long live the AnƟuniversity!’ AŌer leaving the building at Rivington
Street in August, meeƟngs conƟnued to take place in private homes and pubs
around London, coordinated through a phone line and adverƟsements in IT.

in the crisis of the hospital as environment of enclosure, neighborhood clinics, hospices, and day care could at rst express new freedom, but they could
parƟcipate as well in mechanisms of control that are equal to the harshest
of connements. There is no need to fear or hope, but only to look for new
weapons.1

Chairs at the AnƟuniversity, 1968. (BBC News report 1968,
retrieved from youtube.com 2012)

With the Lex 180 the provincial psychiatric hospital in Gorizia was closed.
Today, clusters of old beds and chairs can be seen close to the remains of the
old hospital. Photo by ValenƟna Moseƫ, October 2010

Basaglia and his colleagues’ push for deinsƟtuƟonalisaƟon in Italy led to a fundamental redeniƟon of mental care and insƟtuƟonal control on a naƟonal
level through the legal measures known as Lex 180, also someƟmes called Lex
Basaglia, introduced in 1978. This law saw all the tradiƟonal large scale disciplinarian mental hospitals abolished and closed down. Gorizia Mental Hospital
was also closed down, though Basaglia had already leŌ a decade earlier. The

Through its process of deinsƟtuƟonalisaƟon and despecialisaƟon, the AnƟuniversity of London shiŌed from a rather centralised structure to an almost invisible self-organising anƟ-anƟ-university that occurred whenever and wherever.
The last trace of the AnƟuniversity I have found is a 1971 adverƟsement in IT
for a weekend workshop on poetry and philosophy. In principle, the AnƟuniversity conƟnues today, whenever people meet and share criƟcal knowledge
and revoluƟon in their everyday. The act of convening doesn’t even need to be
acknowledged as such.

topics of learning. Alexander Trocchi oīered a course with the Ɵtle ‘Invisible
InsurrecƟon’, which referenced his 1962 text on the founding of a spontaneous
university. The poet Ed Dorn declared simply in his course blurb that he would
‘be ready to talk to anyone who wants to talk to me’.
The AnƟuniversity of London consisted of a very short and explosive process of
deinsƟtuƟonalisaƟon. The main educaƟonal project of the AnƟuniversity became, almost from the start, to structure and restructure itself conƟnuously.
Many of the people who had lived or were living at Kingsley Hall joined classes
with students from the London School of Economics as well as the other ofcial universiƟes across London. ArƟsts and dropouts from the countercultural
scene supplemented the group that signed up and more than 200 parƟcipants
enrolled for the rst quarter. This proved to be an explosive mix of students in
terms of social experiences and revoluƟonary aspiraƟons, which broadened
the community and sustained its aims of collecƟvely construcƟng the AnƟuniversity. As an open-ended process that integrated deinsƟtuƟonalisaƟon and
despecialisaƟon, the noƟon of ‘teachers’ and ‘students’ (and whatever other
social roles that came to mind) were conƟnuously contested.
The second AnƟuniversity catalogue introduced a series of meeƟngs called the
‘Counter University’. These focused on the development and operaƟon of the
AnƟuniversity itself. In May 1968, the group held its rst assembly and distributed a yer with the heading ‘You and the AnƟ-U’, which conƟnued the debate
around the organisaƟonal issues that had been challenged since the rst days
at the AnƟuniversity. It stated:
These past four months have proved that an anƟuniversity can survive – it can
even grow. The quesƟon is in what direcƟon? We feel it is necessary to depass
our birth and commit ourselves to a new community development. Any organisaƟon which wishes to be meaningful, not only to the world outside but more
importantly, to its self, must re-examine itself at each step. To do otherwise is
a symptom of death.
The three main quesƟons on the agenda were the student-teacher relaƟonship, decision making power within the organisaƟon and the level of communicaƟon and exchange between courses. The yer also called for an end to the
disƟncƟons between ‘students’, ‘teachers’ and ‘administrators’.

dismantling of the mental insƟtuƟons implied and realised a change of focus
from the care of societal fears to the care of subjecƟviƟes suīering from mental distress. This was Basaglia’s intenƟon. The state-sancƟoned connement
of specic ‘unproducƟve’ bodies was being liŌed. The forƟed borderline between the previously locked away lives of emarginaƟ (the excluded), as Bagsalia called them, and societal producƟon was slowly being erased. Now that
the fence had come down, mental suīering had to become a recognised state
and current within society and not only aƩached to specic bodies that as a
consequence were put away.
It is signicant that in Zavoli’s lm the paƟents at the Gorizia hospital were
pushing the fences out into the surrounding world and society, returning the
fence to the society that had put it up in the rst place. The (formerly) insƟtuƟonalised non-humans were entering society, they would again become social
beings. The unstable experience of madness would no longer be caged behind
locked doors and high fences, it would become a part of the social body’s collecƟve experience and by this challenge its concepƟon of producƟon and producƟvity. The movement of deinsƟtuƟonalisaƟon, unlocking doors and cuƫng
down fences, made a parallel push towards the integraƟon of the formerly insƟtuƟonalised non-humans into everyday social life consƟtuted by a new communicaƟon and exchange of experiences. So called ‘therapeuƟc communiƟes’
were developing both inside the remains of formerly sealed-oī insƟtuƟons as
well as beyond them, through the seƫng up of day centres and smaller care
homes. These emerging communiƟes were part of a process of invenƟng and
introducing new terms for the lexicon of madness into the fabric of society.
Villa 21 was developed in parallel to the dismantling of the hospital in Gorizia;
Cooper was also breaking down structures of separaƟon and moving towards
the creaƟon of the context for a therapeuƟc community in the form of an insular villa inside the massive Shenley Mental Hospital. With 2–3,000 paƟents
at Shenley, Villa 21 became an experimental zone through the negaƟon of the
hosƟng insƟtuƟon that surrounded the building. The hierarchies between staī
and paƟents were made increasingly porous, and to a large degree, broken
down. In their plain clothing, doctors and nurses were asked to step back from
learned procedures of intervenƟon, surveillance and control. Instead of tying
paƟents to beds or locking them up behind closed doors, a uid and communal ‘everyday’ was developed. Although they could not always avoid fricƟon
or conict, this community of paƟents and staī operated as an experimental
social space for the organic arƟculaƟon of a new language.

Each day at Villa 21 was organised between scheduled and spontaneous group
assemblies. The key gathering was the daily community meeƟng, which ran
from 9.45–10.30 each morning. This movement towards communitarian care
and mutual support also included programmed group therapy. The new culture
also encouraged paƟents and staī to establish self-organised and spontaneous
groups ‘at any Ɵme of the day or night around some parƟcular issue – anything
from discussion of a television programme to aƩempts to deal with disturbing
acƟng-out on the part of some paƟent.’ But for Cooper, the ulƟmate goal was
sƟll, as he wrote in his 1967 book, Psychiatry and AnƟ-Psychiatry, to ‘step out
of the mental hospital into the community.’
In 1965, Cooper and his colleagues in the Philadelphia AssociaƟon took the step
through the establishment of Kingsley Hall in Bow, East London. This groundbreaking move towards the building of an anƟ-insƟtuƟon – or more specically, the anƟ-hospital – was one of the rst aƩempts to organise a therapeuƟc
community independent of any oĸcial body. In fact, Kingsley Hall was seen as
a space for the reinvenƟon of the hospital as the negaƟon of itself. Many of
the psychiatrists involved – Dr R.D. Laing, Dr Joseph Berke, Dr Leon Redler and
Dr Morton Schatzman – moved into the building alongside those who felt the
need to live in a self-organising therapeuƟc community. An everyday seƫng
was sought in an impoverished neighbourhood of London in opposiƟon to the
convenƟon that mental hospitals should be located out of sight and in the city
outskirts. Therefore this inner city neighbourhood, Bow, became the seƫng
for the experiment of not only deinsƟƟonalisaƟon, but also despecialisaƟon.
Medical professionals had to rethink their profession as doctors. And those
suīering from mental distress who sought refuge at Kingsley Hall also had to
despecialise in relaƟon to their former roles as paƟents. The kind of ‘everyday’
that emerged through this setup has been a source of debate ever since, but
in hindsight there is liƩle disagreement that this was an experiment with a
revoluƟonary perspecƟve. The language of madness is a social and poliƟcal
relaƟon that Kingsley Hall challenged through social struggle and experimental
negaƟon.

From AnƟ-Hospital to AnƟuniversity
In 1965, Dr Joseph Berke moved into Kingsley Hall aŌer arriving from New York,
where he had been involved in seƫng up the Free University of New York. As

soon as he arrived Berke recognised Kingsley Hall as an educaƟonal anƟ-insƟtuƟon, and to him, it was already a free university. Berke organised Saturday
lectures on poliƟcs and culture, drawing especially on his links to the countercultural scene in London, as well as the group of poliƟcal theorists around the
New LeŌ Review. In November 1965, Berke invited key cultural and poliƟcal
agents from London to a meeƟng at Kingsley Hall to discuss seƫng up the Free
University of London. This meeƟng was organised in collaboraƟon with the
visual arƟst and underground publisher Jeī NuƩall. The Free University of London did not nally materialise at Kingsley Hall due to objecƟons on the grounds
that it would shiŌ the focus from its main acƟvity as a therapeuƟc community.
For Berke the educaƟonal aspect was central to the therapeuƟc community, as
it could potenƟally open up the anƟ-insƟtuƟon to a broader social reality. As he
saw it, the therapeuƟc community was a learning community and vice versa.
Following this insight, the group of psychiatrists began applying and expanding the organisaƟonal and insƟtuƟonal experiences of the anƟ-hospital to the
university, or the anƟ-university. This iniƟaƟve had already begun to take shape
at the 1967 InternaƟonal DialecƟcs of LiberaƟon Congress, organised under
the auspices of the InsƟtute of Phenomenological Studies. Although some iniƟal free university acƟviƟes were already informally taking place at Kingsley
Hall, in 1968 Berke and his colleagues established a separate educaƟonal iniƟaƟve as an anƟ-university. On 12 February 1968, the AnƟuniversity of London
opened its doors at 48 Rivington Street in East London, in a building cheaply
rented from the Bertrand Russell Peace AssociaƟon. It was basically structured
like the Free University of New York but also drew on experiences from Kingsley Hall and the other anƟ-hospitals that the group of psychiatrists had been
involved with since 1962. As Berke told me in a recent interview, ‘In the process
of making an insƟtuƟon we deinsƟtuƟonalised ourselves.’
The rst catalogue of the AnƟuniversity of London oīered more than 30 courses on a diverse eld of topics. A group of tutors aĸliated with the New LeŌ Review ran classes in poliƟcal theory and revoluƟonary movements. Avant-garde
arƟsts such as John Latham, Gustav Metzger, Anne Lockswood and Cornelius
Cardew taught courses that consisted of collecƟve and pracƟcal experimentaƟon through the making of arƟsƟc work. A group of poets and writers including
John Keys and Lee Harwood oīered anƟ-courses in poetry. The founding group
of psychiatrists and psychoanalysts – David Cooper, Leon Redler, Joseph Berke
and Juliet Mitchell – taught courses that covered aspects of psychiatry and
experimental therapy along the lines of their criƟcal social perspecƟve. Black
Power, experimental drugs, printmaking and underground media were also

